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The Nursery Unit will adhere to the Primary School policy on Special Educational needs/Inclusion.
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1. School Mission Statement

Seaview Primary School and Nursery Unit provide a happy, secure and stimulating environment in which every child is valued and is encouraged to reach his/her full potential.

We hope to cultivate a values “RICH” environment.
We believe in the balanced development of all pupils, including the personal qualities that will prepare them for life in the local and global community.

2. Rationale 

We aim to provide a supportive, stimulating and secure, inclusive environment to meet the educational needs of the individual child.

We will provide opportunities to maximise every child’s potential, including pupils presenting with SEN/DIS. Every pupil should feel valued and part of our school community.

Our members of staff aim to develop a good rapport with pupils and parents. All issues relating to SEN will be dealt with appropriately. Our staff is experienced in addressing these issues sensitively to safeguard the confidentiality of both pupils and parents.  

3. School Aims
a.
To ensure that children with special educational / disability needs have access to 
a full, broad and balanced curriculum and are offered equal opportunities to 
achieve.

b.
To develop a good self-concept in all pupils with special educational needs, 
enhancing self confidence, self-esteem and self image and thus encouraging each 
child to develop his/her full potential. 

c. 
To ensure that all pupils with SEN/DID/AEN are identified and assessed as early 
as possible and as quickly as is consistent with thoroughness.

d. 
To employ a range of strategies for teaching and learning and to provide 
appropriate resources to deliver these strategies.

e. 
To ensure that a differentiated curriculum allows pupils with special educational 
needs/disability to work at a pace in keeping with their ability.

f. 
To maintain an effective system of assessment, record keeping and evaluation.

g. 
To foster a meaningful partnership between parents and school. Parental 
support will be actively sought. 

h. 
To maintain regular and positive communications with parents through their 
child’s work, E-mails, informal and formal meetings.

i. 
To encourage and support parental involvement and co-operation between 
various external agencies in the diagnosis and treatment of pupils with SEN/DIS.

j. 
To promote effective communications between  Principal, SENCO, teachers, governors, parents and external agencies.

4. Context
This SEN/INCLUSION Policy has been developed within the context of current legislation, policy and guidelines.

· The  Education (Northern Ireland) order 1996

· set down the duties of Education and Library Boards (ELBs), boards of governors of schools and health and social service authorities with regard to special educational policy and provision; 

· introduced a Code of Practice on the Identification and Assessment of Special Educational Needs; 

· Defining children who have SEN

· Establishing procedures for identifying and assessing children with SEN

· Determining appropriate educational provision

· Enabling parents to be involved in decisions regarding their child’s education.

· established an independent Special Educational Needs Tribunal for Northern Ireland, with defined grounds for appeal for parents.

· The Code of Practice on the Identification and Assessment of Special Educational Needs. (operative date: 1st September 1998)

· Special Educational Needs and Disability (Northern Ireland) Order 2005 (SENDO) (operative date: 1st September 2005)

	SENDO (2005)SUMMARY

	SEN Framework
	Disability

Discrimination
	Planning 

Duties

	Strengthen rights to mainstream schools
	Protection from Discrimination
	Improved access to premises, curriculum and information


· The Supplement to the Code of Practice on the Identification of Special Educational Needs 2005.

· Guidance for schools: Recording children with special Educational Needs 2005.

· Disability Discrimination Code of Practice for schools 2006.

· “Supporting Pupils with Medication needs”, guidance document from the Department of Education and the Department of Health, Social Services and Public Safety 2008.

· Provisional Criteria for Initiating Statutory Assessments of Special Educational Need. 1st September 2009.

· Good Practice Guidelines. 1st September 2009.

· ESAGS  2009

· A Resource File for schools to support children with Special Educational Needs. 2010

· Hansard January 2012 

5. Definition of Special Needs

The Code of Practice 1998 (Page 1) defines the terms: 

“Special Educational Needs” as “a learning difficulty which calls for special educational provision to be made.”

“Learning Difficulty” means that the child has significantly greater difficulty in learning than the majority of children of his or her age, and/or has a disability which hinders his or her use of everyday educational facilities.

“Special Educational Provision” means educational provision which is different from, or additional to, the provision made generally for children of comparable age.

6. Categories of Special Educational Needs

The Department of Education has identified seven ”areas” of Special Educational Needs. Within each area there are a number of SEN categories:

1. Cognitive and Learning

a. Dyslexia/SpLD (DLY)

b. Dyscalculia (DYC)

c. Dyspraxia/DCD

d. Mild Learning Difficulties (MILD)

e. Moderate Learning Difficulties (MLD)

f. Severe Learning Difficulties (SLD)

g. Profound Learning Difficulties  (PMLD)

h. Unspecified (U)

2. Social, Emotional and Behavioural

a. SEBD

b. ADD/ADHD (ADD)

3. Communication and Interaction

a. Speech and Language Difficulties  (SL)

b. Autism (AUT)

c. Aspergers  (ASP)

4. Sensory

a. Severe/profound hearing loss (SPHL)

b. Mild/moderate hearing loss (MMHL)

c. Blind  (BD)

d. Partially sighted (PS)

e. Multi-sensory impairment (MSI)

5. Physical

a. Cerebral Palsy (CP)

b. Spina bifida and /or hydrocephalus (SBH)

c. Muscular dystrophy (MD)

d. Significant accidental injury (SAI)

e. Other (OPN)

6. Medical conditions/Syndromes

a. Epilepsy (EPIL)

b. Asthma  (ASTH)

c. Diabetes (DIAB)

d. Anaphylaxis (ANXS)

e. Down Syndrome (DOWN)

f. Other medical conditions/syndromes (OCMS)

g. Interaction of complex medical needs (ICMN)

h. Mental Health Issues (MHI)

7. Other 

a. other (OTH)

Guidance for Schools: Recording Children with Special Educational Needs, Dept Ed. 2005

7. Definition of Disability

The term “disability” refers to someone who has a physical or mental impairment which has a substantial and long term adverse effect on his/her ability to carry out normal day-to-day activities.

NB – long term means a period of more than 12 months.

REF: Disability Discrimination Act (1995), SENDO (NI) 2005

It is our aim to provide equality of opportunity in access of the building, the curriculum and extra-curriculum activities. 

8. Admission Arrangements

Admission criteria for children with SEN/DIS will be in accordance with the whole school admissions criteria.

9. Accessibility arrangements

The school will endeavour to make reasonable adjustments and take relevant and purposeful measures to ensure accessibility for all members of the school community in relation to:

· Accessing the premises

· Accessing the curriculum

· Accessing information eg written, verbal, technological

Premises  

It is our aim to provide equality of opportunity in access of the building.

We also aim to continue to make alterations where and if possible to the premises on a planned basis over time in order to facilitate our pupils and prospective pupils with disabilities. 

Curriculum

In developing a whole school policy for the inclusion of children with SEN /DIS in the work and life of the school, inclusive teaching practices are constantly being developed. 


These are facilitated by current curriculum practices.

a. Differentiation and individual support within class

b. LST withdrawal support and in class support 

c. Adaption of activities in PE

d. Use of ICT resources.

Information – written, verbal and technological

Advice will be sought from external agencies as how to best support pupils with sight and hearing problems. It may be as simple as making teachers aware of the importance of seating arrangements. 

Any specific equipment eg magnifying glass, book rests,  wedge cushion, leckey chair,

K walker supplied or recommended will be used to support the pupil’s physical disability.

Coloured paper and coloured acetate sheets will be available to assist clarify text. Use of comic sans font and enlarged font for teacher generated worksheets. Spell checks will be available if required.

10. Identification and assessment of pupils with SEN/DIS

Early identification of need provides opportunities for intervention, so minimising the negative experience of educational failure as well as developing skills appropriately.

Raising concerns

Procedure for parents to raise a concern

· Parents may raise a concern verbally with the class teacher.

· Make an appointment to talk to the SENCO

· Make a further appointment to discuss the concern with the Principal
· If still concerned parents may write to the board of Governors

· Information is available from EA for parents of pupils with SEN/DIS/AEN via the Advice and Information Service – AIS regional Website:- www.education-support.org.uk
 Information gathering.
· Reports from previous school, pre nursery placement or playgroup

· Information from parents regarding difficulties already identified and agencies involved in their remediation. 

· Assessment including guidance and advice from external agencies eg statement

· Observations by class teacher – record of concern 

Informal observations or the use of developmental checklists/ lists of indicators of specific difficulties eg dyslexia, ADHD, ASD, dyspraxia.

Signs of possible difficulties (reference definition of SEN/DIS) include:

· general poor performance

· short concentration span

· slow completion of tasks

· limited vocabulary

· difficulty following instructions

· poor understanding of stories

· lack of empathy 

· low threshold of frustration/ disruptive behaviour

· poor emotional and social skills

· withdrawal from others

· difficulty in co-ordinating movements; poor hand-eye

    co-ordination and spatial judgement

    Assessment
· Observations, COMET assessment- Nursery

· Baseline assessment – Year 1 COMET
· New NRIT

· CATS 4

· Standardised tests – administered once yearly in each year group Non-reading intelligence test (NRIT) – Progress in English (PIE) Progress in Maths (PIM) – Single word spelling Test (SWST) Computer Based Assessment (Year 4-7)
· Diagnostic Tests – Middle Infant Screening Test (MIST) administered in the third term of Year 2
Dyslexia/ Dyscalculia screening – as requested by class teacher, SENCO or LST from

the third term of Year 4

    
Hodder Diagnostic Reading Analysis (DRA)
Annual Reviews of statemented pupils – completed through consultation with Principal, SENCO and parents 

Review of stage 3 pupils through consultation with the Educational Psychologist

Personal Learning Plans (PLPs)  - outcomes reviewed and assessed termly by LST and class teacher. The Nursery to follow the format of EYIS, twice yearly.
A child who achieves a standardised score of 85 or below is low attaining and is therefore placed on our SEN register.
11. Structure of Special Educational Needs/Disability Provision

The school deems it good practice to consult with parents and seek agreement at all stages. 

Our Special Educational provision adopts a staged approach consistent with the Code of Practice 1998. 

· Record of Concern – raised by parents or class teacher.

· Stage 1 – pupils who have been identified as having special educational needs will in the first instance receive help from the class teacher within the normal classroom setting for a pre-defined period, normally six months ref: Good Practice Guidelines. An Action plan will outline the strategies to be adopted. Pupils will be placed on SEN register and parents will be informed.

· Stage 2 - If review of this provision indicates that the child continues to have difficulties a Personal Learning Plan (PLP) may be drawn up by the SENCO in co-operation with the child’s teacher. This will be implemented for a set period – usually six months. 

· Stage 3 – If review of Stage 2 Personal Learning Plan indicates that the provision is not addressing the need, the school, may ask for help and assessment from services outside the school eg the Educational Psychology Service. A revised PLP will be drawn up with the co-operation of the external specialists and implemented for a pre- determined period.

· Stage 4 – if strategies employed at Stage 3 have not been sufficient to meet the child’s needs the school may ask the Board to make a statutory assessment.

· Stage 5 – if, having considered the advice received from statutory assessment, the Board is satisfied that the child’s needs cannot be reasonably met within the resources normally available to mainstream schools, it may make a statement of special educational needs and arrange, monitor and review appropriate provision.

All stages of provision feature a structure of targets, strategies and programmes of work to address identified needs, together with records of the provision and the outcomes of reviews.

Parents are consulted at each stage and encouraged to contribute and support their children’s learning where appropriate. Parents are given a copy of each PLP and are asked to sign the copy retained in the pupil’s record. Pupils also contribute to their PLPs.  

Reference CODE of PRACTICE pages 22-24

Reviews 
Reviews of provision at Stages 1-3 are normally carried out by: 

Stage 1 – SENCO, class teacher and parent

Stage 2 – SENCO, class teacher, LST and parents

Stage 3 – SENCO, class teacher, LST, Principal, parents and any Educational Psychologist and any other appropriate agencies.

Annual Reviews
In accordance with the Code of Practice, the school will carry out an annual review of pupils with statements of special educational needs.

This is an important part of the process of continuous assessment of the child’s progress. Parents and relevant professionals will be invited to attend. Documentation will be signed by parents, teacher and the Principal before returning it to Special Education.

Transition to Primary/ Post Primary


Pupils with a statement of special Educational needs will follow the EA 
protocol for transition as part of the Annual Review process. 

Pupils who are transferring to another school at stages 1-4 will have relevant information forwarded to their next school.

The Principal, SENCO or class teacher may liaise with a member of staff from the new school if necessary.

In the case of pupils with Autistic Spectrum Disorders, the Autism Support Service’s guidance on transition may be passed on to parents:

Making the Move – A Guide for Schools and Parents.

Useful websites –  www.move627.org

www.nas.org.uk 


www.sniveland shriek.com


school websites – virtual tours - you tube


Learning NI ASD learning Support

Parents will be kept informed about Transition days EA.

· Use of PDMU unit - Moving On 
· Use of computer based programme ’99 ½ Top Tips for Easy Transition.’
· ‘Moving on’ booklets created  for specific schools.

·  Post Primary School SENCOs or pastoral care co-ordinators will be encouraged to visit our school to meet pupils.

· The school will help to facilitate visits to the secondary school to help the pupil become more familiar with the surroundings.

· Secondary schools will be approached and encouraged to produce a booklet to aid familiarisation.

SENDIST

If a parent feels that a child has been discriminated against because of a disability, a legal complaint can be lodged with a tribunal called SENDIST ( special Educational Needs and Disability Tribunal). Every effort will be made to settle such issues informally or with the assistance of DARS. (Dispute Avoidance and Resolution Service).

DARS

If disagreement arises between parent/guardian and the school or education and library board in relation to the SEN provision made for a child, they will be informed of the Dispute Avoidance and Resolution Service. This aims to provide, within an independent, confidential and informal forum, a further opportunity through which such disagreements can be resolved. Parents may contact DARS initially by phone and will then be provided with a referral form to complete. DARS will then invite other interested parties to participate. A meeting may be arranged with the parents to gather background information. (Ref Supplement to code of practice 2005 Page 22-24)

12. Arrangements for Co-ordinating Provisions

Responsibilities for the Board of Governors

· To determine and keep under review the SEN / Inclusion policy of the school.

· To publish information about the school’s SEN / Inclusion policy, including admission and funding arrangements eg in school prospectus.

· To report annually to parents on SEN / DIS provision available within the school.

· To have regard to the school’s Inclusion/SEN policy.

The Role of the Principal
· To manage SEN/DIS provision.

· To keep the Board of Governors fully informed about SEN/DIS issues.

· Work in close partnership with the SENCO

· To manage staff development.

The Role of the Senior Management Team.

· To ensure that the structure and practices within the school allow the SENCO to function effectively.

The Role of the Special Needs Co-ordinator

· To co-ordinate the whole school SEN / Inclusion policy.

· To provide support and advice for the teaching staff with respect to educational needs.

· To maintain a register of pupils with SEN/DIS and oversee the testing and records of all pupils on the register

· To liaise with parents of these pupils.

· To establish and maintain contact with external agencies.

· To report regularly to the Principal regarding SEN / DIS issues

· To co-ordinate individualised programmes in consultation with the LST, class teacher and external agencies.

The Role of the Assessment Co-ordinator

· To assist in the recording and interpretation of data.

· To use the data from standardised tests to identify and track pupils who are low achievers or under achievers.

The Role of the Class Teacher

· To retain overall responsibility for the pupils in his/her care.

· To work in conjunction with the SENCO to identify difficulties.

· To draw up Action Plans / PLPs in consultation with LST and SENCO.

· To maintain and implement appropriate Action Plans (stage 1) and PLPs (stage 2 and 3)

· To ensure that work is appropriately differentiated

· To participate and contribute to reviews regarding a pupil’s progress.

· To maintain close contact with parents.

The Role of the Learning Support Teacher.  

· To be aware of the school’s SEN / Inclusion policy and the staged approach to SEN provision.

· To contribute to the drawing up of PLPs for children receiving withdrawal support

· To participate and contribute to reviews of pupils’ progress.

· To provide learning support in relation to targets on PLPs – through individual withdrawal support; small group withdrawal support; in class support working alongside the class teacher.

· To carry out diagnostic testing when requested

· To liaise closely with the SENCO and class teachers

The Role of Outreach Support Teacher

· To liaise with the SENCO and class teachers of pupils receiving outreach support.

· To contribute to the content of PLPs

· To maintain and implement PLPs

· To assess progress re targets set on PLPs 

· To liaise with parents.

The Role of the Classroom Assistant

· To provide individual support for a statemented pupil when this has been deemed necessary.

· To work under the direction of the class teacher.

The Role of the Pupil

· Within the confines of the pupil’s levels of maturity he/she will contribute to the drawing up of PLPs 

· To contribute his/her views in identifying his/her difficulties and setting targets

· To self evaluate how well he/she has met the targets on the PLPs

The Role of the Parents.

· To liaise with the school at each stage of their child’s provision.

· To be fully involved in contributing to and the implementation of their child’s Action Plan or PLP.

13. Special Facilities

 We aim to provide a range of resources to enable pupils with SEN/DIS/AEN to fully access the curriculum. We ensure that there is effective and efficient use of these resources to help children experience learning across the breadth of the curriculum. 

As far as possible, special needs provision is made in the normal classroom setting. Pupils work in whole class groups, ability groups, mixed ability groups and individually.

Children with hearing or sight difficulties may need to be positioned carefully in the classroom.

Support may range from:

· Class teacher differentiating work for an individual or group

· LST working in class with an individual/ small group of children

· Withdrawal of an individual or small group by LST for intensive work in a particular area. When this happens, LST works closely with the class teacher, following agreed programmes of work.

Teaching Techniques.

Teachers aim to use a variety of techniques to adapt the curriculum to the special needs of the pupil.

· Small steps – where skills are broken down into small steps so making success at each step more certain, while allowing concepts to develop gradually

· Overlearning – allowing adequate repetition and practice to ensure that concepts have been grasped

· Individual support – maximising use of time to allow one to one tuition on a regular basis

· By-pass strategies – making other resources available to the pupil so that they can by-pass their area of weakness eg spelling aids

· Stimulating activities presented in an attractive environment

· Adaption of teaching material to suit eg visual learners

· Positive reinforcement through rewards and praise to increase self esteem

There is a well resourced room set aside for withdrawal teaching.

Resources include:

· Alpha to Omega phonic programme

· Supplementary reading material

· Practical materials and games to help develop numeracy concepts and literacy skills

· ICT software – e.g. Skillswise, Woodland Junior School, Starfall , Wordshark
· Apps for iPads e.g. Fun2learn, zubadoo stories

14. Partnership with Parents

We value the knowledge, experience and views of parents and seek to establish a partnership with them in making appropriate provision for all pupils.

Arrangements for responding to enquiries and questions from parents:

· The school’s open door ethos ensures that parents are encouraged to approach the class teacher or Principal regarding their concerns. These informal exchanges are valuable in allaying parental concerns or by providing the basis for a lengthier more formal discussion.

· Formal consultations with class teachers are arranged twice a year.  October and February.

· Additional meetings are held, often involving SENCO, LST and the Principal. These can be instigated by the class teacher or the parent. The ethos of the school is such that these are intended to be informal but informative.

Arrangements for communicating  information to parents:
· The LST, teacher and pupil record their evaluation of the outcomes of the targets on his or her PLPs. This is shared with the parents. 

· In June, each pupil receives an annual profile. Pupils who are given withdrawal support from the LST get an additional written report. 

· Annual reviews for relevant pupils – March

· The school communicates through its website.

· Parents and teachers communicate through E-mails. (teachers’ school e-mail accounts).

· Mail Chimp – weekly e-mail system

Through the above mentioned contact it is hoped to enlist the support of parents in contributing to the delivery of the targets discussed, emphasising the importance of building the child’s self esteem.

15. Links with other schools/external agencies.

It would be our intention to make appropriate links to facilitate and support children with SEN/DIS.

Within the confines of Data protection and Freedom of Information we have built up a good rapport with feeder Pre Nursery placement providers, Nursery schools and Playgroups.

Since the establishment of our Nursery Unit we have the advantage of knowing most of our pupils before enrolment in Year 1.

We have close liaison with Year 8 form teachers from our local Secondary schools. They visit our Year 7 class and we encourage our pupils to attend open days. We actively seek parents’ permission to pass on relevant information to the follow-on school to assist a smooth transition for their child.

Contact with Harberton and Clarawood Special School is well established. The outreach support teachers liaise on a regular basis through personal contact and PLPs. They communicate with staff and parents of their pupils.

We have our annual allocated time from the EA Psychology Department. This is used for consultations and assessment. 
The school seeks support for staff and pupils when dealing with Behavioural issues. Anne Bradley is currently the Assistant Advisory Officer.

At Present, the Nursery staff are supported by The Early Years Inclusion Service.
Several pupils are currently supported by the Oakwood ASD Advisory Service. This service gives excellent and comprehensive advice to our staff.

Children throughout Nursery, Foundation Stage and Key Stage 1 have access to the CIDS team who provide support. This is a multidisciplinary health service working in partnership with schools and parents to help support the needs of children. Several Programmes for whole class, groups and individual children in Years 1-4. 
16. Links with other policies
This policy has been drawn up in consultation with Board of Governors, all staff, parents and pupils, as appropriate. It is integral to all school policies and has key links to our Child Protection, Anti-bullying, Positive Behaviour and a number of curriculum policies such as literacy, numeracy, assessment and pastoral policies.

17. Staff Development

SENCO and LST attend Enhancement Seminars at Fortwilliam Teaching Centre on a regular basis.
At Present, the Nursery staff are attending a cycle of training run by The Early Years Inclusion Service .
Other members of staff attend courses as appropriate for their professional development. They then disseminate information from these courses to the rest of the staff.

18. Development, Monitoring, Review and Evaluation of Policy.

Evaluation of Policy

The most important way to evaluate the effectiveness of this policy is by measuring and tracking the progress of children assessed as having special needs.  The desired outcome for every child in Seaview Primary School and Nursery Unit is that he/she makes academic, social and physical progress in line with or exceeding normal expectations.  There is the same expectation for children with a special need.

The extent to which each child is assessed as meeting or exceeding normal benchmarks of development is through our individualised tracking and target setting programme which complements the SEN Personal Learning Planning Process.

The key indicators of success in our SEN programme are:

(1) Effective Partnerships with parents, supported by school, focused on the child.

(2) Clear PLPs, the targets on which are met and which regularly inform day to day learning and teacher planning.

(3) The inclusion of the individual pupil voice in his/her learning, assessment of progress and targets.

(4) A careful record of academic progress from P1 to P7 indicating key benchmarks for normal progress compared to actual progress and targets for improvement.  This assessment of progress over time is important as intervention can take time to translate into quantitative improvements.

(5) Quantitative evidence that progress of the child is in line with, or exceeds, normal expectations.
This policy will be monitored, evaluated and updated annually to take account of future developments, our School Development Plan and changes in legislation.

In line with GDPR all data will be stored and disposed of in accordance with the Department of Education guidelines until the child is 26.
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